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Writing Intent:
 At Belton CE Primary School, we intend to create confident writers who develop stamina for writing throughout school. We aim for all of our children to be independent writers, building on a range of skills as they work through each journey of writing. Throughout this journey, we ensure the children of Belton CE Primary School are immersed in a range of genres and have a clear understanding of purpose. Our learners will have a secure understanding of the purpose of a text type, the purpose and intended impact of writing skills/tools and the ability to carefully select vocabulary with careful attention to the desired effect on the readers’ thoughts and feelings. Our learners are challenged and encouraged to take risks and view mistakes as another part of the learning process. Our learners will always set high expectations for themselves where they take pride in all aspects of learning and in everything they produce.

Writing Implementation
At Belton CE we use carefully chosen text from ‘Real Writing’ that reflects our mixed aged classes and rigorously matched again the National Curriculum Grammar objectives. Each Real Writing unit gives guidance on how the text type could be taught. Teachers have the flexibility to change the sequence, add or remove learning tasks depending on the needs of the class. There are opportunities to revisit writing skills from previous year groups to consolidate learning and deepen understanding for pupils working at greater depth. 
Writing lessons are taught daily five days a week through the use of high-quality and inspiring model texts. Pupils will be exposed to a wide range of vocabulary and writing skills that can be explored further where appropriate. There are opportunities to write for a wide range of audiences and purposes and challenge activities for pupils working at a greater depth are identified within planning.
Grammar and punctuation are identified in annotated versions of the model texts used to assist teachers when exploring and developing these writing skills in context. The teaching of explicit skills will be included within the unit, linked to the model text. Where appropriate, the teaching of specific spelling patterns, prefixes and suffixes, morphology and etymology of words and the use of a dictionary will be taught, linked to the model text.




Writing Impact
Attainment in writing is measured consistently throughout the year by moderating pieces of writing both at the end of each ‘Real Writing’ unit  (3-4 pieces of writing per term) and through independent topic-related pieces of work. Regular moderations also take place between teachers to quality assure judgements made. These are either in house, or as part of a cluster of local schools. Exemplification materials and the Teacher Assessment Framework are used to support judgements made. 
The impact on our children is that they have the knowledge and skills to be able to write successfully for a purpose and audience. With the implementation of the writing sequence being established and taught in both key stages, children are becoming more confident writers and have the ability to plan, draft and edit their own work. By the end of key stage 2 children have developed a writer’s craft, they enjoy sustained writing and can manipulate language, grammar and punctuation to create effect. As all aspects of English are an integral part of the curriculum, cross curricular writing standards have also improved and skills taught in the English lesson are transferred into other subjects; this shows consolidation of skills and a deeper understanding of how and when to use specific language, grammar and punctuation


















Where the Journey begins…
The Reading and Writing relationship in EYFS
At Belton CE Primary we fully appreciate and recognise the relationship between children’s reading and writing. Where possible, shared reading and writing is linked so children can be helped to improve their writing by learning from experienced and talented writers.  
Text level -Text level focuses on composition, the generation and structuring of ideas to produce a coherent piece of writing. This involves knowledge of literary genres and non-fiction text types and their organisation, presentation, structure and purpose. This knowledge is developed through rich experiences of reading aloud and shared reading opportunities as well as through modelled and shared writing. 
Sentence level -Sentence level work includes both grammar and punctuation and enables children to: become aware of the variety and complexity of grammatical choices. Know that different types of writing use different layouts, organisation and sentence structure and language features. 
Word level -Word level work focuses on phonics, spelling, vocabulary and handwriting. Teaching spelling needs to involve explicit instruction and demonstrations, investigative approaches and intervention in writing and editing












What does writing look like in EYFS?
Each week a model text is used within the EYFS class.  The model texts are chosen for their quality and include a well-being / growth mindset book, a diversity based book, a rhyming / repeating refrain book, a traditional tale and a non-fiction book each term.  (see appendix 2 Rolling Programme of text in Reading policy)
In the EYFS, at the beginning of the Autumn term, writing is initiated through our phonics lessons.  A new sound is taught each day through the structured Twinkl Phonics programme.  The phonics programme focuses on multi-sensory learning with a picture, story, action and song for each new phoneme / grapheme learnt.  These are practised daily through writing activities during the phonics lesson and are also further reinforced through carefully designed structured adult-led activities set up within the provision.  The aim of the activities is to aid phonological awareness, phonological memory, rapid retrieval of letter/sound correspondence, letter sound mapping, fine motor skills and letter formation in preparation for sentence writing.  
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During the Spring term, phrases and captions and then sentences are introduced and modelled on the white board on a daily basis.  The children are inspired to write daily through activities connected with the weekly book used in class.  The written activities provide a variety of writing genres including labels for pictures, captions for posters, fact sheets, lists, answers to scientific questions, cards, invitations and books.
In the summer term, the children continue to write sentences daily, inspired by meaningful pictures (e.g photos from a class trip) and the weekly book used in class.  The children are encouraged to self-assess their writing for capital letters, finger spaces and full stops.  They are encouraged to read their work to two friends and mark the picture prompt below to show they have done this.  In the summer term in the EYFS, we aspire to write at greater length and add further detail to written work in preparation for year 1.  




























Writing in EYFS



Writing in EYFS
Familiarisation in EYFS
A mixture of adult led and child-initiated activities are made available all week in the provision
Teaching and Rehearsing in EYFS
Children are led by the teacher in text, sentence and word level work. 
Careful modelling
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Application in EYFS
Children apply skills taught and modelled in their independent writing in the provision.
Teaching and Rehearsing in EYFS
Skills continued to reinforced through the provision and adult interactions in child-initiated play.







See EYFS Writing Policy for more information on what writing looks like at Belton CE Primary


The Journey continues - Key Stage 1 and 2
Writing Learning Journey and lesson timings
Each unit of writing will consist of learning done through roughly a 2-4 week learning journey and will be done through 1-hour lessons from Monday to Friday. This is in order to ensure that the build-up of knowledge and skills is progressive and clear. Although the pedagogical process is detailed for each lesson, teachers have the professional scope to make adjustments where they think they are needed. For example, if more than one lesson is needed to embed a skill then this can be done or if an extra lesson is needed for drama/speaking and listening then teachers have the freedom to do so. There is no need for Learning Journeys to begin on a Monday or to be completed on a Friday. This being said, there is an expectation that each stage of the learning process takes place and is evident through books, learning environment and planning. Leaning journeys are based on model texts from ‘Real Writing’.
The Writing Learning journey process 
Real Writing is a complete writing curriculum, based around high-quality model texts. Each unit is mapped against the English Writing Composition, Transcription, and Vocabulary, Grammar and Punctuation curriculum statements for the appropriate year group with the model text providing examples of skills being taught. 
Pupils need to learn the features and conventions of different genres. Exposure to a rich range of genres and identification of key features will support this. (EEF Improving Literacy in KS2, 2017)

The units in each year group provide a variety of genres with the teaching of vocabulary, grammar and punctuation embedded within so that pupils learn how authors manipulate these when writing for different audiences and purpose and using these as models for their own writing. 

Structure of the Units
Each unit is divided into three phases. 
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	Phase 3 - Application


	Phase 2 – Teaching and Rehearsing






Phase 1 – Familiarisation
Pupils will read and explore a high-quality model text containing the vocabulary, grammar and punctuation that will be taught throughout the unit to enable these skills to be taught in context. 
In this phase pupils will:
· Be exposed to the ‘hook’ for learning in order to make the writing engaging and purposeful
· develop their understanding of model text through questioning and short writing tasks to check pupils understanding
· identify the features of the text type being studied
· explore and develop their understanding of tier 2 and tier 3 vocabulary used in the model text











What does Familiarisation look like?
Hook
Each new unit should start with a ‘hook’, something that gets children fully engaged in a topic that you are about to teach.
Tier 2 and Tier 3 vocabulary
Children are to be introduced to the words of the learning journey here. These must be explained to the children with examples given and the use of these words should be modelled so that pupils have a secure understanding of how to use vocabulary appropriately and in context. 


















Children will then be given the opportunity at this point to compile sentences using these words.
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Familiarisation continued…
Introduction to text type through WAGOLL 
Looking at features within the genre including which writing tools are best suited and why with focus on purpose – this shows the children the expectation of what they themselves are aiming for by the end of their unit of work. This should include:
· Features of the genre you are covering (e.g. if you are writing an autobiography it should have key dates, be written in chronological order, first person pronouns etc.) 
· New vocabulary of the learning journey 
· Evidence of the skill(s) that you will be covering (writing tools).















Children will then be given the opportunity at this point to compile sentences using these words.
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Phase 2 – Teaching and Rehearsing
Opportunities for explicit teaching of vocabulary, grammar, punctuation and composition skills within the context of the model text and genre will be exploited. Teachers will include lessons developing pupils understanding of writing skills, highlighting where these have been used in the model text and why the author has chosen to use them. 
In this phase pupils will:
· be taught key vocabulary, grammar and punctuation used in the model text
· have the opportunity to rehearse these to develop skills needed for the final writing task within the unit














What does Teaching and Rehearsing look like?
Here, you will focus on vocabulary, grammar, punctuation and composition skills that will be applied in this unit of work. These must be related to the National Curriculum and should be referred to as ‘Writing checklist’. It is vital that children understand the purpose of the tool they are using and its desired impact on the reader. E.g. I will use contrasting conjunctions as this will help add detail for the reader in relation to an opposite point. 
This is an opportunity for the children to fully understand the writing checklist they will be using. You will produce a guide to place on your working walls for children to refer to as detailed previously. 
These working wall guides may stay up for as long as they are required beyond a unit of work, as children may need to refer to these when applying tools to other writing independently.




















Children will then be given the opportunity at this point to compile sentences using these words.
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Teaching and Rehearsing continued 
Consolidation of skills 
Children to complete an activity to consolidate learning around the skills they have learnt in this stage. It is important that they aim to include vocabulary from the model text in their application. Following the second input of a skill/writing tool, here children are expected to produce writing where they are applying the use of both skills learnt during this unit so far. The may be in the form of a character/setting description, a short extract, a different POV etc. but should be related to the stimulus where possible. This should not be in the form of the writing you expect to do as the end piece. This is so that children have the opportunity to apply their learning in a different context




















Children will then be given the opportunity at this point to compile sentences using these words.
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Phase 3 - Application 
Pupils will apply skills taught throughout the unit by completed an extended writing task, using the model text as inspiration. 
In this phase pupils will:
· plan writing, using the model text to help identify the appropriate form
· draft and write, composing sentences orally beforehand where necessary
· evaluate writing using checklists to self-assess writing, making revisions where necessary

What does the Application stage look like?
Planning stage - Children to plan their piece of writing based on the stimulus. Here, children are given a planning frame where they are guided into using the skills taught as part of the learning journey as well as the words of the learning journey.
















Children will then be given the opportunity at this point to compile sentences using these words.
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What does the Application stage look like continued…
First draft preparation with focus on SPAG skills – Before a first draft is complete, the class teacher must lead a shared write with the children so that they will have an idea of where to lead their own writing. During the shared writing session, it is vital that you ‘think out loud’, purposefully referring to the skills/writing to checklist and spelling rules you are focusing on. When children write their first draft, it is important that they are reminded to refer to their plans and refer to the working wall to help them in their writing.
Edit and Improve – Children will independently and/or collaboratively read back through their own writing using the writing checklist. Whilst doing this, they will look for errors in punctuation, spelling and grammar and text mark this in purple pen. Once they have done this, they improve/add sentences or sections to their work for their final draft. 
NOTE: Ensure that pupils understand that during this process they should think about all aspects of writing they can improve, not just skills within that learning journey. This is so that children focus on what can be improved holistically.  
















Children will then be given the opportunity at this point to compile sentences using these words.
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What does the Application stage look like continued…
Final draft with continuous improvements - Must be completed at the end of each unit and must include all the edits and improvements that have been made during these sessions. This should be done in children’s Big Write books. It is vital that children understand that this is not just an exercise in writing up the first draft with improvements in our best handwriting. Model to the children how we should continue to improve our work as we write mentally. This is so that self-improving and on-going editing becomes second nature to children. When modelling how to make continuous improvements, it is important to think out loud so children can ‘see’ and understand why you are making these changes. The big write should be marked against the writing grid for moderation purpose as well as writing skills checklist for the unit. Comments must be the added with a target for the children. Best practice would see staff talking through the piece with the children.




Post consolidation lesson – After assessment of the learning during the learning journey, a follow-up lesson should be done which addresses any skills that have not been fully embedded. This can be a stand-alone lesson or can be linked to the context of the writing done. Think about how children who have secured all skills can be challenged here. For example, if a child has secured their use of relative clauses, can they apply this to different forms of writing? Can they use the relative pronoun ‘whose’? Depth Writing challenges (KS2) at this point would be highly suitable for children who were secure in their understanding. 

















Children will then be given the opportunity at this point to compile sentences using these words.
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Application
Consolidation of skills taught in this learning jouney (sometimes in a different genre to the final picece)
Familiarisation
Hook
Dissection of WAGOL
Introduction to tier 2 and 3 vocabulary

Teaching and Rehearsing
Explicit teaching of vocabulary, grammar and punctuation linked to model text
Writing opportunity 1
Introduction of the first skill that is the focus of the learning journey






Edit and improve
Assessment for Learning (Key Stage 1) Subsequent lessons to address improvement eg editing a WABOLL by teacher
With purple polishing pens (Key Stage 2)


Application
First draft of writing
(KS1 photocopy before marking writing to go in to Big Write books)
Application
Planning for first draft

	
Exploring ideas
Eg Rewriting of a WABOLL
Further research in to the subject area -cross curricular links







Final draft written up in Big Write books (Key Stage 2)
Post consolidation 






Working Walls
These are an extremely important part of the learning process as they provide children with a form of continuous provision they can keep referring to throughout the journey. These should detail the skills being taught, give explanations and model text examples. These should be written clearly and placed where all children can see them. During the process, the working walls should be referred to regularly and often as a way of modelling their use. The children should see that you are using these as a form as of continuous provision. These should remain on the walls for as long as the children need and should remain after a learning journey so children are reminded and encouraged to use these skills in other writing. [image: ]








[image: ]Depth Writing Tasks 
[image: ]Depth Writing tasks can be used during each learning journey process in Key Stage 2 to  further embed skills These are designed to give children a better understanding of the relationship between the reader and the writer. Tasks should be appropriate to the needs of the children and different tasks can be used for the same piece of writing. Use teacher judgement to decide which tasks would be appropriate and for which children. 




Equal spread of coverage of genres
Genres of writing should be covered as per the rolling programme. Genre overviews should be completed at the start of the year. See appendix 1 for whole school rolling programme for text genres and grammar focus
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Writing Assessments
As part of our assessment and internal moderation at the end of each ‘Real Writing’ unit, we will judge writing with a holistic view looking at a range of writing across the curriculum. Following the objectives as they are set out in the National Curriculum, we will make our assessments using the following assessment frameworks. See appendix
[image: ]
[image: ]Handwriting
At Belton CE Primary we follow the Letter-Join Handwriting Scheme. Cursive handwriting teaches pupils to join letters in words as a series of continuous flowing movements or patterns. Words can be written without taking the pencil off the page. Continuous style provides a directional left, right movement. This flowing, rhythmical movement aids speed and fluency particularly when practised from Foundation level with the final product being neat and fast. This cursive style also lessens the chance of reversing letters by eliminating the need to lift the pencil between letters. The spaces between words become distinct and distinction between upper and lower case is clearer. Pupils with specific learning disabilities find continuous cursive useful because the pencil stays on the page throughout every word, thus simplifying the movement. Children with motor problems learn a series of easy, rhythmical movements, which help to improve fine motor co-ordination. We only start the process of cursive writing in Foundation stage when we are sure the children are ready to learn it. In EYFS the children follow the Letter-Join pre cursive font without the lead in lines.
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Familiarisation   in EYFS   Introduction to the book of the  week with  an exciting hook  
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Real Writing - Y3, Unit 23

Voleans

by Joshua Seigal
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Real Writing - Y3, Unit 23

Writing Skills Check

Purpose: To write a poem in the style of ‘Volcand, by Joshua Siegal

Revisited Skills Check
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Poetry Skills Check
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A MAGICAL ADVENTURE

Imagine you found a magic pebble.
Where could it take you?
Draw a picture of the magical world that you will visit.





image22.PNG
THE THREE LITTLE PIGS” HOUSES

Draw a picture of each of the houses built by the three little pigs.
Add labels to describe them:

Menday 28° February 2020
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ond captions
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OEPTH WRITING CHALLENGE

VARYING VERBS

Re-write one sentence and vary the verb choice. Then,
explain how this changes the impression the reader is
given.

&

towards the moving train, the man boarded with seconds to
spare.

R TR A I LAlg] towards the moving train, the man boarded with
seconds to spare.

By changing 'running’ to ‘hurtling/darting/bolting’, I have created
an increased sense of urgency and a feeling within the reader that
the character may not make the train.

]
I
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