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Introduction

‘Mathematics & o creative ands highly inferconnected discipline that has beers deneloped over centunies
A highs quality mathematical education therefore provides o foundation for understanding the world, the
enjoyment; and; curiosity aboub the subject.” (DJE 2013)

should be taught and, learned, v o context that, provides purpose and meaning,
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Maths Visior, Statement:

The language of mathematics is international. The basic skills of Mathematics is essential to emeryday life;
A high- quality mathematics education therefore provides a Joundation for understanding the world, the
At Beltors C o} E Primary School, our mastery curriculum has beery deseloped to- ensure children cans achieae
excellence in, Mathematics. Our philosophy, is to- empower our pupils to say “We are. Mathematicians” and,
‘As Mathematicians we...” Children can expentence a sense of awe and, wonder as they solve problems for
the first time; discover different solutions and make links: betweens the, different, areas of Mathematics. It

The National Cu;wluxlum!lon Mathematics 2014 aims to m&u\e’d\abaupupd&-



eBecome Jluent irv the Jundamentals of Mathematics
*Are able to- reasorns mathematically
*Can solme problems by applying their Mathematics

Auns of Mathematice of !

At Beltor, C q}lE Pr\{mané,SchooL, mamtodmdoprrwﬁwated/, creative and resilienty mathematicians who
oamcon}(dmﬂg/applguhatﬂ\wl@am We do this by:

dowrv ideas;, Dmny;fh@Doghdp&chﬂdxmfonobgW@updeWG@oﬁg@hﬁlp&dﬂdmw

dereloping and, nurturing a, ‘growthy mindset’, hased onvthe helie} that everyone can do- mathematics.
cwvoiling childreryjush memortaingy o single procedun - they neacbto know why theyy e doingg what
they are doing and know wherv it ts appropriate to use different methods

using concrete, pickorial and, abstracth activities i turn to- support understanding

making connections ab the optirmum time

learning that can be, sustained,

providing the tools’ needed to- be o ‘problem solwer’ both, iy maths and, inv other areas of the
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curviculumy
o pitch lessons to challenge all to reach the highest standard

o promoting the relewance of maths in real il scenarios

*  supporting our learners ab home

As a results of this learning, our children, wills
memonty
e be resilient ir their learning
*  be confident to talks about: their work
e be confident to- works mentally
need: them
learning and, ir the work place

miroduc&andthmmandembedk&gcon&epb& At Belton C QIZE PNmarng\ooL,mefm&n!ﬁovmastﬂy/

Teaching for Mastery,

Our Mathematics curriculum s underpinned by the NCETM Five Big Ideas.
Excellences (NCETM) i mathematics in 2017.
We hare chosen to Jollow the White Roses scheme as it follows these fine big ideas.
Teaching for Mastery

"

¢ Chains of
Reasoning

* Making

Connections

Small steps are
easier to take

Fluency

* Procedural * Number Facts
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Coherence,
Jor- all children and; leading to- o generalisation of the concept; and, the ability to- apply the concept to- o

Representation and, Structure
smdmi&camdoﬂ\eMaﬂ\&mﬂwoubrecoupsetoﬂwmp;wiﬂﬂmu

Fluency

Variation

Variation s twofold: It s Jirstly abouts hour the teacher represents the concept being taught, oftery in
more than one way, to- draw athention to-eritical aspects, and to- deselop deep and: holistic understanding.
It s also aboub the sequencing of the episodes; activities and, exercises used withiry o lessor and, follous
up practice; paying attentior to- what s kept the: same, ands what: changes; to- connect the: mathematics
and, drawr altention to- mathematical relationships ands structure.

How Mathematics is taught,
M%&WWWWWW@WGHWWwEYFSMYwéand/ang,eahgmp&
ﬁdlowWhii:eRose/v@'\slom3 planmgwwewn&m%andprogr%&mmwgmp&
Awmmmb@mlﬁm- | hour and, begins withs as short number fluency activity
suchs as Flashback 4, Fluent irv Fine, Strawberry Jam/ Lemons Curds or withiry KSI - Mastering Number

with the teacher that: expose the: structure of the mathematical, concept. Iy this part of the lesson, teachers


https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/five-big-ideas-in-teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/five-big-ideas-in-teaching-for-mastery/
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uses carefuls questions to- drawr oub childrens discussions and, their reasoning and, the, childrery Learn from
misconceptions throughs whole class reasoning. To- support this, the teacher wills often use o stem sentence
to- scaffold, childrers articulation of mathematical ideas and, reasoning, and/or o generalisation that
supports application of the concept. The, ariation in this part of the lessory enables o deeper understanding
of the, concept ands mayy include the, use: of related, concrete: resources, as well: as representations of the,
problem to- provides o secure base of understanding. Teacher modelling s imperdtine and, supports the,
children's understanding.

cont&xt&oubs&de;o!@rrmthmhw (Armmbag/ Foundation, 20|7)

Where appropriate and, depending on the topic; children will: continuie to- hawe access to concrete resounces
which they can use to- complete, the, practice task: Somes childrer might: e, supported, throughs additional
scaffolding provided, biy the teacher. This may include provided models of the, calculation method that the
children, wills need: to- use; or copies of the: worded: question, with key aspects and vocabulary highlighted.

Childrens who hase mastereds the lesson cany start further on, omﬂwwor\ksheebt!ldmwdjapppopmt& Childrerv

Maths Small Steps, NCETM Reasoning or our Diving De;eper\bubbl,@s/.

If this is the
answer, what is
the question?
Can you work backwards and. create
your own, problem?

1 Conwince me \

¥
TS Using today’s mastery point, can you |
\  give an example to convince me that /’
\ today's mastery. point is true. //
\ /

\

Peculiar and,
ohvious
Can you think of a question based on
today’s leaming which. gives an
obwvious answer? Can you think of a
qGuestion which gives & peculiar
answer? Why is i strange?



When it is deermed, appropriate, children will: undertake, a mathematical, probler related to-the key learning
or @ PSR question which all, children hawe, & go- ab irv their books o on whiteboards. Teachers will, also
model this with children onthe board, i deemed, necessary. This ts so-that all, childrers hawe the opportunitiy
to undertake, & PSR question withiry the lesson

Ab times teachenrs may use o ‘True o False! question, which requires the children to use: mathematical
reasoning to- proue or disprove: a related: statements This supports us with seeing who has understood the
Lesson and mayy need, Jurther support,

Mixed Age
We use o variety of ways to teachs the, childrer iy our classes:
- Teachthe classes separately with one group doing independent activities while the teacher uorks
with, the, other year group.
- Work together when possible with the teacher extending the higher year group.

Timetable & Rationale

White Rose teaching - Jollow

White Rose teaching - Jollow

Whike Rose teaching - Jollow

Whike Rose teaching - Jollow

Monday Tuesday Wednesday Thursday Fridoy
EYFS 10/15 mine. Mastzring Number | 10/15 mins Mastering Number | 10/15 mins Mastering, Numbes | 10/15 mins Mactering Number | 10/15 mins Mastering Number
Maths lesson Maths lesson Maths lesson. Maths lesson. Maths lesson.
Year % 10/15 mine Mastering Number | 10415 mine Mastering Number | 10/15 mine Mastering Number | 10/15 mine Maskering Number | 10/15 mine Mastering Number
Maths fluency Lesson Maths fluenicy Lesson Maths. fluency lesson
Year | on 2 White Rose lesson | Year | on 2 White Rose lesson.
Yrl-KS Ynl-KS Yol -KS
Yp2-EP Yp2-EP Yn2-EP Other- year - reasoning-and. | Other year - reasoning and
problem, solving (practicaliand. | problem. soluing, (practical and.
independent; actinties) independent; actinties)
Year % Flashback & Flashback & Flachback & Flachback & Every half beren. KIRF Leson.

Weekly, KIRF retrienal based
on 5] and. Lemory Curd,

White Rose-teaching - Jollow
WR plan

White Rose-teaching - Jollow
WR plan

White Rose teaching - Jollow
WR plon,

White Rose teaching - Jollow
WR plon,

WR plan WR plan WR plon, WR plon,
Reasoning/ PS - basad. on.
WRighy
Year 5/6 Fluency Storter Fluency Storter Fluency Starter Fluency Starter Every half term. KIRF Lesson
Yn6 - anthmelic Yn6 - anthmelic Y6 - arthmehic. Y6 - arthmehic. Weskly KIRF refrieval based

on 5T and, Lemon, Curd,

We have joined, the Mastering Number programme for KSI as we hanve found, that: the childrers come up to-
KS2 not aways fluents v number. Having ans emphasis onv our KIRF's wills give the, childrern as mores secure
Jooting Jor answening questions v the arithmetic part v the ends of Key Stage teste. It will also ensure
unclear of the: method, so- we have decided that we would, have a weekly reals ife problem solving sessior
v KS2 so- it wills support children with, becoming, confident, wher seeing: Maths problems in reals life contents..



Orqanisati
The school has implemented, o blocked, curriculun approachs to- the teaching of Mathematics. This ensures
that children, are able to- focus for longer on eachs specific areas of Maths and, demelop @ more secure
understanding ouer time. This approach, s also- designed, to- enable children to- progress to a greater depth,
o} understanding.

Subsequent; blocks' continue to- consolidate presious learning so- that the: children continually, practise key
skills and, are; able to- recognise: hour different; aspects of Maths are linked. For example, when children
hame completed o blocks whichs has enabled; them to- master the, multiplications of two-digit numbers, o
subsequenty blocks on, areas and, shape might; provide opportunities to- use this understanding when
calculating the areas of shapes with, 2-digit lengths and, widths dimensions.

To ensure children ares secure inv areas of the curriculum that: are important for their year group we hare
denveloped a non-negotiable plan, which is taughty emery hall term and reinforced inv our daily starters
weekly. (see Fluency section)

Where appropriate there will be: o problems solving, lessony whichs is taken froms Nrichy and, links: into- the,

Fluency

In 2023/ 2024 we hanve joined the Mastering Number Programme, where childrer iy Reception, Year |
and Year 2 will have o daily teacher-led, sessior of 10 to 15 minutes, designed to- ensure that, pupils
derelop luency with, and, understanding of, number that ts crucial to- fubure, success iy maths and,
academic progress more generally. The aim of the programme is to- secure: firmy foundations v the
derelopment; of good, number sense for all, children so-they leave KSI withs fluency inv calculation ands o
confidence, r the, lescbility o rwmber

InKS2 childrens will: hare o Flashbacks &/ Fluent in Five (Vocabulary Ninja) daily as well as being taught
different; KIRF's enery hall term whichs ares worked, upons weekly. Retrieval practice wills be useds ouer the
year to- support childrer with, remembening their KIRF's. Some KIRFs are taught: and, practised, within
Maths lessons ab planned points during the year and some are based, upors the RTP criteria taken from, the
DJE Mathematic Guidance: KSI & KS2 (2020) Assessment will be hall tenmly and any gaps wills be
addressed irv interventions.

In LKS?Z daily times tables wills be: done to- prepare children for the Year 4 multiplication test while this is
continued, ins UKSZ through the uses o TT Rockstars and, weekly times tables challenges.

Strawberry Jam, Lemon Curd and, Chocolate Spread help children withs their fuency by rapidly recalling
number Jacts. UKS2 complete these eachs week, trying to beat the previous weeks score while LKS2 adapt
these irv lines with the, KIRFs that childrens are; working onv ab thats time.



Reception

Key Instant Recall Facts — Learning Schedule 2023-2024

NCETM Mastering Number

Year2

NCETM Mastering Number

Year3

| know the
multiplication and
division facts for
the 2 and 4 times
tables.

| know the

| know the
multiplication facts
for the 3 times
tables.

I can find factor

| know the
multiplication and
division facts for
the 8 times table.

| can identify prime

| know the
multiplication and
division facts for
the 6 times table.

| can recall square

I can recall facts
about the
durations of time.

| know decimal

I can recall facts
about measures
and money.

I can recall metric

using place value
and related facts.

percentages
particularly ¥, %, ¥,
1/3, 2/4, tenths
and fifths.

times problems.

shapes.

multiplication and | pairs of a number numbers up to 20 numbers up to 144 | number bonds to 1 | conversion
division facts for all and their square and 10.
times tables up to roots.
12x12

Year 6 | can derive x and + | | can identify | can covert | can tell the time | know the | know the square
of smaller and common factors of | between decimals, | and use times formulae of finding | roots of numbers
larger multiples a pair of numbers. | fractions and tables to solve area of different up to 15 x 15.
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KS2

In KS2 childrery will works irv their books. Whﬂ%nm%emyel@menb&q’lﬂn@moﬂ%h@d&m&b@s@d@w}on

Dive Deeper Challenges

Dmdmp@dﬁdlﬂﬁgm%&b@dm@lﬂbdl@dwbook& Theseuﬂlbb@fﬂkm!ﬁm%pmblmnsdmmg
and, reasoning section of White Rose, NCETM Mastery booklets/ NCETM Reﬂsonmg/qpeshon&or\fm‘gfiﬁd:
now what, questions such asi-

ichiy to wrk, oz the, answer t? Can.

\ Yo create one with, an. easy solution?

\ﬁw/ >

Childrery who need; extending will: be, extended iry the following waysi-
- Flexible Thinking eg What goes o behind, the, answen?
- Choosing multiple methods  eg Could, you solue the question i ancther way?
- Spotting patterns and, making connections  eg Girse them the answer - whiy does this happen?
Does i aluways work?



Qu@shm&uﬂbb@usedfo@xfmd@xﬂmplmq’lthmwmdude-

Houws do- you krow?
Whab is?

Whab can it nob be? Why?

Fow many ways can you find?

Ts that the only answer? Howr do you know?
Corwince me this is trues

Assessment;

Assessment; for Learning:
Jeedback, and AIL s integral to- the design of each lesson;

The structure o the teaching sequence; ensures that childrer know how to- be successful in their
independent works A daily fluency activity supports childrens recall, of keyy number facts, which
frees working memory. Teachers uill make informeds chotces as to wheny they should progress to
new content according to-the, degree of fluenciy that, children are able to- demonstrate:

The ‘Geb Readsy part of the Lessor ts wheny o new mathematicals concepb is introduced: and the
quided: practices aspect; o this part of the lessons means that, childrery are; well, prepared to- be
able to apply the skills, knowledge: and, strotegies taught theyy have learnt Jor the *Your fur
tasks

Commony misconceptions are identified and, addressed, withiny the teaching sequence and key
understanding within each ‘small, step’ s remeweds ands checked; by the teacher and, the children
before progression to- Jurther depth.

Where deemed, appropriate teachers may use a whole class ‘True or False! statement, This is
o way for teachers to use the children’s responses as @ means to assess the depthy of their
understanding.

Where needed, ALF is to shour that they hae spokeny to- o child) withir o lessoru

during marking, with a focus on promating ands achieving o growth mindset approach iy the
subject. Children are, expected: to- cormect their works ab the start, of the: nexd: Lesson

Formatinve Assessment:
Short term assessment s o feature of eachs lessor Observations and: carefuls questioning enable



teachers to adjush Lessons and, briefs other adults iy the class i necessary. The, lessony structure of o
White Rose, Maths lesson is designed to- support this process.

Ab the, ends o each blocked, urits ofs work, the, children also complete the carefully aligned, White, Rose
Maths ‘End, of Units Assessment’. The, outcomne of this ts useds biy the teachen to- ensure that any tdentified
gaps ir understanding car be, addressed, before, the, nesds unit s taughts This also informs dialogue with
parents ands carens during parents ewenings, as well, as the judgements made, ab the, ends of the term as
to-the extent, thab each child has achieued the expectation for their year group.

Summative Assessments

Teachers administer o termly arithmetic. paper ands reasoning ands problem-soluing paper from NFER (In
Year | this occurs later in the year) The results of these: papers. are used: to- dentifyy childrens ongoing
barget, areas, which are communicated,to-the childrens as well as to parents and; carers a, Parents Evening
They are also used: alongside the ends of. unib assessments and: outcomes o work, to- inform the whole
schoob tracking of attainment, and, progress o each childs Tn Year? and, 6, SATS papers are used: The
results are used to show gaps and: support future learing.

Assessment; data iy Maths is resiewed throughouts the: year inv pupil progress meetings and, to- inform
interventions and, to- also ensure that: provision remains well-informed, to- enable optimum progress and,
achievement. Ends of year datas s used: to- measure the extent; to- whichs attainment; gaps for indisiduale
and identifieds groups of learners are being closed. This data s used: to inform whole: school ands subject

Planning and Resources
TMW#WWwMWM#%WWRmMMMMWW
the concrete - pictonial - abstract pedagogy

s + | @+-=-8
concrere U PiCTORIAL U ABSTRACT

Concrete is the ‘doing’ stage, using Pictorial is the ‘seeing’ stage, Abstract is the ‘symbolic’ stage,
concrete objects to solve problems. It using representations of the objects where children are able to use
brings concepts to life by allowing involved in maths problems. This abstract symbols to model and

stage encourages children to make solve maths problems.
a mental connection between the
physical object and abstract levels
of understanding, by drawing or
looking at pictures, circles,
diagrams or models which
represent the objects in the
problem.

children to handle physical objects
themselves.

There & a central store o} resources. AswelLa&fhi&eachdawoomha&lb&omsupph*o}maﬂwmaﬁmL



equipment, i line with the White, Rose Maths Progression iy Calculation, which the school as adopted (this
s also available on the school’s website).

Teachers also hawe access to- the, White, Rose, Maths Inferactive Teaching Resources for the purpose of
modelling strategies and, demonstrating the, use of concrete resources: These are used; where appropriate
withiry the lesson

The, school subscribes to- the, White Roses Maths Premium Resource, Centre. This provides access to- visual
resources (including lesson slides that teachers can adapt), as well: as small steps planning guidance and
reasoning and, problem-soluing questions that accompany eachs small step, to- inform ands use iry lessons:
We hawe decided to- move, over to- the newer version ofy White Rose, which, supports with staff, CPD.
Teachers are encouraged to- use the, school playgrounds as ans outdoor classroom when possible; for

Maths in EYES (see policy on wehsite for more detail)

We, beliene that, "Deneloping o strong grounding i number is essential, so that all, children deaselop the
necessary building blocks to excel, mathematically,

Trv order for our childreny to- hawe, a solid, foundation iry their Mathematics learning. Maths irv the EYFS
Wil followr the, White, Rose, planning and; focus on Nurnber as well, as Numerical, Patterns. This will, ensure
progression irv skills throughout KSI.

Lessons are practical, and engaging with, work photographed, and, any observations pub into- their Learing
journeys. Children haxe the opportunitiy to use manipulatives such as Numicon, counting bears, tens frames
ands part whole models. Links are made to outside learning and, their enwironments with Lots o opportunities
to- denselop mathematicals conceptes through play.

KSI and KS2

Through Years | to 6 we use a coherent, programmes of high-quality materials and exercises, which are
structured with greals care to- bulld, deeps conceptual knouledge; alongside developing procedural fluency.
Our KSI and KS2 teachers use White, Rose, Maths Premiurn, lesson slides; which they adapt accordingluy
Childrery record; their works iy their- Maths books. They mights also- use their maths hook to- necord keyy number
lacts: and, make representations o mathematical, concepts.

Lessons irv both ke stages followr the: same, sequence, (see section 2: Teaching and, Learning). Trv all year
groups, the teacher mights use ‘mini-plenaries’ to explair each question during the children/s complefion of
the practice: books and also to- check childrens understanding before they complete the, nesd question: This
ensures that, all, children are able to- completes the tasks withs confidence,

The, White, Rose, Maths progression document; aailables on the, school website, provides an overiews of hous
the scheme, covers the statiutory requirements of the, 2014 National Curriculum and Readsy to Progress
criterias Tt also shows housr concepts build, over time and, hour the teaching, blocks are sequenced, inv each,
year group:



Year One Maths Organiser

Doubles Halves R Namerals and Nurmber Names TS
6 12 12 6 Lcurved side O | = ten Quarter Turn Three-quarter Turn
I
7 14 14 7 aree Overtices 1 one 20 twenty
3sualghtsides
8 16 16 8 triangle Suertices 2 | twe |30 | thiny )
9 18 18 9 rectangle | | 4stoightsides 3 [ twee | a0 | tomy
10 20 20 10 o | four |so| aky
3D Shapes PN P e Clockwise Anti-Clockwise
Symbols and Language
plus 6 | six |70 | seventy
+ sphere
add P 7 seven | 80 eighty
minus
subtract 8 | et |90 | niney
= . It 9 | nine | 100 | anenundred
s equalte pyramid \ Time
5-3=2 difference Number Bonds Within 10 The long minute hand
— Half Past points to six and the
odd numbers | MUMBers ending with - 6 0+6,1+5 alf Pas Short hour hand points
1,3,570r 9 cube 244343 past the hour.
b numbers ending with B 047,146
cven numbers 2,4,6,8010 245344 24 hours ina day. | 60 minutes in an hour
4 /] 8 0+8,1+47,2+6
Derived Facts cuboid { 345,444 60 seconds ina minute
£ . N 04+9,1+8,2+7 -
i J 346,445 AM. - Morning P.M. - Afternoon
0+10,1+9,2+8 Aday A
o ) cone Q 10 e, Midday —12:00PM | Midnight — 12:00AM
part + part = whole ~
Place Val i
part + part = whole ace Value Grid
whole - part = part eylinder ‘ tens ‘ ones
whole - part = part Numeral ‘ 10 ‘ 1

Made b ccurty
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Year 5 RTP Multiplication & division

SMD-1 Multiply and divide numbers by 10 and 100; Autumn 3 8 — Multiply by 10, 100 and 1,000
understand this as equivalent to making a number 9 — Divide by 10, 100 and 1,000
10 or 100 times the size, or 1 tenth or 1 hundredth 10 — Multiples of 10, 100 and 1,000

times the size.

Summer 3 10 — Multiply by 10, 100 and 1,000
11 - Divide by 10, 100 and 1,000
12 —Multiply and divide decimals - missing values

5MD-2 Find factors and multiples of positive whole Autumn 3 1—Multiples
numbers, including common factors and common 2 — Common multiples
multiples, and express a given number as a product 3 —Factors

of 2 or 3 factors. 4 —Common factors

6 —Square numbers

SMD-3 Multiply any whole number with up to 4 Spring 1 1 — Multiply up to a 4-digit number by a 1-digit number
digits by any one-digit number using a formal written 2 — Multiply a 2-digit number by a 2-digit number (area model}
method. 3 — Multiply a 2-digit number by a 2-digit number

4 — Multiply a 3-digit number by a 2-digit number
5 — Multiply a 4-digit number by a 2-digit number

SMD-4 Divide a number with up to 4 digits by a one- Spring 1 7 — Short division
digit number using a formal written method, and 8 — Divide a 4-digit number by a 1-digit number
interpret remainders appropriately for the context. 9 — Divide with remainders

are secure inv these concepts. NCETM RTP mwmmwwwmm%w#

Mathematical Vocabulary
Asmmobmmm%@mmnw#mg%me&mmng%ﬂ%mm%wmn&



requently and model the use, of language to the children: Vocabulary for the unit is placed, on the, working
wall and, referved; to- throughous the, unit, Within lessons teachers may test the children on vocabulary learts
STEM sentences are used, to support the children with learning this vocabulary. As the children move
throughs schoob their Mathematical, vocabulary wills expand: We belienses that this wills help them, solue

Working Walls
Working walls are used effectively and, should, include:-

- Vocabulary

- Stem senfences

- Straegies for children to use to- support withy the Lesson

- Where appropriate CPA
Working walls should, be, referred: to- where, necessary and, be updated, regularly during a unit.
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The school s committed to ensuring the active participation ands progress of all; childrery v their
learning.

Al children, wills be, gisers equal; opportunities to- achiese their best possible standard, whateser their
aruy other aspec; that could: affech ther paricipation or the: progress of whichthey are, capable:

Indusior

Taking a mastery approach differentiation occurs irv the support and, intervention provided to- diffierent

children, not: inv the topics taught, particularly ab earlier stages: The National, Curriculuny states:
‘Childrens who grasp concepts rapidly should be challenged throughs being offered, rich, and,
sophisticated, problems before aniy acceleration through newr content. Those who are nob sufficiently



proctice; before: moving on
There s little, difflerentiation invthe, content, taught bub the, questioning ands scaffiolding indinidual children
receine iy class as they work throughy problems will: differ, with higher attainers challenged, through
more, demanding problers, whichs deepeny their knowledge, of the: same content; before acceleration onto
newr content. Children's difficullies and, misconceptions are identified throughs immediate formatine
support Later the, same dayy or withir the Lesson
A range of inclusion strategies, are embedded i practice and teachers are aware ofs the special, eduicational,
needs of the, children, iry their Maths,
Children, who hawe gaps i their mathematical, learing will, hawe extras support throughs targeted,
interventions. RTP criterias lessons from NCETM and, Lessons from, White Rose & Tuinkl will be used, to
support this.

Links to British Values in Maths
British Values KS1 KS2
Democracy Teamwork in group work. Teamwork in group work.
Taking turns to listen to everyone speak and give Taking turns to listen to everyone speak and give their answers
their answers and explanations. and explanations.
Rule of Law Following rules when playing maths games Following rules when playing maths games

Applying rules in calculations, algebra and geometry.

Individual Liberty Being allowed to make mistakes and learn from them. | Being allowed to make mistakes and learn from them.
In problem solving taking risks to build self In problem solving taking risks.

Devising own ways to present ideas and solutions.

Mutual Respect for | Teamwork in group work. Teamwork in group work.
and tolerance of
those with different
faiths and beliefs

Maths Subject; L eader

o The subjech leader will: raise the profile of Maths b Belfon C of E Primary School through besk
practice. They willy model lessons, as appropriate to- new staff, NQTs and peers to support continiied,
professional, dexelopment.

o They will ensure the high quality of Maths displays around; the school, present; certificates o
achiewement, during assemblies and, trwolne the school in ‘celebrations’ of Maths, including
participation, irv events such as “World, Maths Dayy.

o The subject leader will, support staf} in providing opportunities for leaming outside the, classroom



v Maths and, wills identify and, organise: opportunities which enable this, as appropriate.

The subject leader will monitor progressions and, continuity of Maths throughout the: school, throughy
learning walks and, regular monitoring of outcomes of work iy Maths exercise hooks.

The subjech leader will: ensure that: all staff have access to year group plans and the relevant;
resources whichy accompany them.The subject leader wills monitor childreny's progress throughs the
analysis of whole school data: They will, use this data to- inform the, subject; deaelopment, plan which,
will detail hour standards in the subject ares to- be: maintained and, desseloped, further.

The subject leader wills on @ regular basis, organise, audit and, purchases central and, class based,
Maths resources.

Throughs ongoing irwolmement, in the: DIE Junded: Maths Hubs programme - TRG, the subject leader
will keep up to- date on current; demelopments iy Maths educations and disseminate information to
colleaguies.

The subject leader wills extend, relationships and, make contacts beyond, the, school.

The subject leader will develop opportunities Jor parents/carers to- become more irwolved, ins Maths
education.

The subject leader will: ensure that: alls staff hamve access to- professional deselopments including
observations of outstanding prachice in the subject.

The Maths lead will attend subject leader meetings and: CPD whichs will be: disseminated to- all, shaff.

The school, recognises thats parents and, carers: hawe: o valuable: role to- play inv supporting their
child's mathematical leaming. An overview o the Maths curriculurm is available on the school's
website, as well: as guidance in the progression inv caleulation methods used by the school. Paper
coples ofs these: documents are also anailable on request and,the curriculur letter, sents home biy
each year group, also outlines the, Maths topics to- be covered:

Adtinities whichs link to- each, Maths topic are suggested for parents and carers to-try, al hornes
withy their child, in each Reception newsletter:

Children are given, Maths homework ab Leash once: as weeks from Reception to- Year 6. Adtinities
are, seby oy Mathletics: These are linked; to- preaious Learning or as o pre~teachs for the nesd
unit: (premious years objectinves)

White Rose Maths Parent; Books which cover the key contents from, eachs year group are
awailable; on the school’s website. Paper copies are available o request and, made anailable
to- identified, children, who- woulds benefis from, additional, practice ab home:

Suggested, oub & aboub actinities are on the, website, ands sent; to- parents termly. Childrer are
encouraged, to-take pichures of, them hawing o go- abs the: mathematics:

Parents are informed: of their child/s progress ab Parents Evenings and this s also



communicated in writherv school reports.

Monitont
The mathematics subject; leader and, headteacher will: monitor the: approaches detailed; irv the policy as per
the monitoring calendar. The subject leader will also undertake half termly monitor to- ensure highs standards
v the subjech: Monitoring wills employ o variety of strategles including work scruting, lesson obserations;
pupl intervies and,termby pupll progress meetings:

Governance
The named, link gowvernor for Maths is responsible for meeting withs the: Mathe subject leader to- examine the
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